
HOP 
   

Stand on 
one foot.  
Hop in 
place 
10 X.
Stand on 
the other 
foot.  Hop 
10 more 
times. 

Repeat 2 more times with 
each foot.
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WRITING LINE NAMES  (GO LINES and   FINISH LINES   , too) 

 
 

Nothing should be presumed when it comes to teaching children how to print.  Since many different names may have 

been mentioned before, it’s important to start with everyone using the same ones from here on.   

 
Begin by drawing the three lines as below on the board. 

 
 

 

 

 

   The top line will be called THE TOP LINE. 

   The dotted line will be called THE DOTTED LINE. 

   The bottom line will be called THE BOTTOM LINE. 

 
 

 
The special adapted paper used by The Size Matters Handwriting Program™ is purposefully designed with a thickened 

bottom line.  This is because stopping is often harder than starting.  The analogy is made that printing is like running in a 

race.  A starting point, like a starting block, is easy to stand still on, even if one is only standing still with a pencil tip. But 

stopping at the finish line without going beyond it is a different story.  Between momentum and insufficient pencil control, 

there is a strong tendency to go beyond it.     

 
A thickened bottom line gives the students more time and space to slow down the driving movement of the pencil and 

to accurately stop their strokes on the line itself.  This concession to physics (i.e. an object in motion tends to stay in 

motion) increases the chance a letter could be scored as STAR-WORTHY.  

 

 

 
Go! 

Finish! 

 

!

SIT-UPS    

     
Lie on the floor.  Bend your 

knees.  Feet can be flat on the 
floor or lifted up.  Place hands 
behind head.  Reach elbows 

toward each knee.  
Repeat 10 X.

TURN-AROUNDS   
 
Stand with 
hands flat on 
the wall.  
Turn to the 
right. Place 
hands on wall 
each time.  
Turn left 3, 4 
or 6 X.  Turn 
right 3, 4 or 6 

X the other direction.

DOWN DOG   

      

Hands and feet are on floor.  
Head is down and chin is 

tucked. Child should look like a 
triangle.  Hold this position.  

Count to 20.

CHILD’S POSE  

     

This is a relaxation pose.
Place forehead on floor.

Close eyes and count for 
20 seconds.

Lift up arms behind.  Hold for 
another 20 seconds.

RELAXATION BREATHING 
  

          
Sit cross-legged.  Close your 
eyes.  Take a deep breath in 
through your nose.  Exhale 
very slowly through a teeny 

tiny hole in your mouth.  
Repeat  20 X.

JUMP    
 

Stand tall with both 
feet together.  
Jump forward, 

landing on both 
feet at the same 

time.  Jump across 
the room.  Jump 

back to the 
beginning.  

Repeat 10 X.! "#$!

 
3. Slant Lines—Find a wall and face it.  Have students place their hands at shoulder 

height on the wall and then step backwards.   
 

!

 
6.  Smiles and Frowns— 

Along with a huge facial 
grin or grimace, children 
should raise their arms 
upward as a smile, and 
make like a monster shrug 
pointing downward as a 
frown.  

  
 

 
 
 
 
 
! 
 
 
 
 
 
 
 
 
 
 
 
 
 

Using the classic game of Simon Says, ask children to assume 
different Letter Line shapes. 
 

1. Standing Tall Lines—arms at one’s side.  Straight up.  No 
slouching. 

 
2. Lying Down Lines—Find anyplace to lie flat (i.e. the floor, 

the desks, the counters…) 
 
 

!

4. Clock Lines—When facing the front of the room, whatever wall is on the right is the Finish Line.  
Children should bend sideways toward the Finish Line. 

!
5.  Super C’s—When facing the front of the room, the wall to the left is the Go Line side.      
     Children should bend sideways to the left. 

 Simon Says . . .  
 

 “Be a 
Standing 
Tal l Line!” 

!

BURPEES
    

    Reach for the sky.
    Squat on the floor.    
    Kick feet backwards  
    into a plank position. 
     Hold 1 second.  
     Jump back into a 
     squat.  Stand tall 
      and reach for the 
      sky.  

Repeat 10 X.

LUNGES

  

Walk across the room (10’) 
dropping alternate knees to 

the floor. 
Repeat 10 X.

SWIMMING CHILD POSE  

       

Place forehead on floor.  
Arms are stretched in front.

Lift arms up off ground.  
Bring out to side.  

Touch top of head.  
Swing arms in front again.  

Repeat 10 X.  

BIG YES  
Stand or sit with legs in 

front.  Reach arms 
           overhead.  
           Bend all the 
           way down 
       toward floor,  
      nodding head.  
Swing back up 
looking to sky.  

Repeat 10 X.

TOE TOUCHES  

          
   

Stand tall reaching for the sky.  
Bends and hang at the waist.  

Touch each toe.  
Stay hanging.  
Repeat 10 X.

LEG LIFT  

      

Assume a wide tripod position. 
Lift one leg at a time.  Make 

circles in the air with the lifted 
foot--3X in one direction, 3X in 

the other.  Switch legs.  
Repeat 10 X. 
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Finish! 

 

!

!"#$!

Ball chairs and sitting discs 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

!

 
For children who are sensory seekers, moving their bodies as well as their arms 

and hands may be a requisite companion to alertness.  C
onsequently, the 

expectation to limit their movements to only hand fidgets or the dexterous 

manipulations required in printing may be unrealistic.   

 
Research is increasingly supportive of the effect of disc seats and ball chairs 

on handwriting.   Observations of the child at work during therapy sessions 

may determine the child’s receptiveness, appropriateness and benefit of a 

ball or sittin
g disc in the classroom. 

 
Therapists sh

ould expect a period of adjustment and acclimation as the 

student tests out the potential of the ball chair.  Excessive bouncing and 

wobbliness may be observed initially, but this playfulness should diminish in 

short order as the child begins to work. 

 
!It also doesn’t hurt to read kids the riot act.   

 “If this disc or ball chair helps you to do your work, it’s o
ur pleasure to give it to you.  If it 

becomes a distraction  

or a hindrance to you or those around you, we’ll have to assume that it’s n
ot the right tool.”  

!
Consultation with the teacher and monitoring of the student is needed to insure proper use and ongoing benefit.   

!

NOTE:   

Discretion is advised when issuing ball chairs or seat discs.   

Even though Balls and Discs are puncture-resistant, they are not puncture proof.  Children should not be given inflatable classroom 

accommodations if they are overly impulsive, easily frustrated and/or likely to take out their aggressions with their pencil points. 

!

Pullout sessions are also a good time to trial alternative seating.   

 
These can be needed accommodations for children who have difficulty maintaining stillness at their current desk/chair 

arrangements.   

!

!""#!

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

!

Push-in during select academic times in each grade 

 

There are multiple time blocks during the regular school day that push-in support can be offered to children with 

handwriting difficulties.   These include: 

 

1.  Handwriting Instruction 
2.  Journal Writing 3.  Daily Edits 4.  Language Arts lessons 

5.  Centers  
 

!

Modeling ways to bring handwriting awareness into a free write 

helps teachers realize the ease with which they could do the 

same. 
 
The best times to provide push-in services for Kindergartners  

are during activities that include printing and/or drawing like 

journals, art or centers.  Inclusion visits allow the therapist to 

partner with the teacher and to learn the dynamics of the 

classroom.  Taking inventory of the available accommodations 

can determine how intervention can be incorporated into the 

room or whether a few additional visual aides may be needed.  

 
The following suggestions may be helpful: 

• Alphatrangles – distribute to each worktable   

• Adapted Writing Paper with Figure-Starters  (see next 

page) – issue to students who need visual models   

• Adapted Writing Paper with thick bottom-lined writing – 

issue to students with pencil control issues.  Stopping is 

harder than starting. 
• Adapted Writing Paper with gray Letterboxes – issue to 

students who write randomly all over the place.  These 

boxes redirect children to the writing space. 

 
 

If a Kindergarten teacher is receptive to the Size Matters ideas, request to lead a few lessons on Writing Line names, Letter Line 

movements, Starting Points and Letter Size.  After that, overlay Letter Size rules onto Phonics lessons as new letters are 

introduced.  This strategy reinforces the existing curriculum while providing the structure and language essential for blending 

handwriting instruction into other ongoing activities. 

SUPERMAN

      
Lie on belly.  

Lift arms and thighs 
off the ground.  

Legs can be straight or bent.  
Arms should be bent at elbow.

Hold for 30 seconds.

!""#!
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!

CHAIR       
 

Stand 
independently   

    or lean against a 
wall.  Bend at the 

    knees as if sitting 
  on a chair.  Go 

down as far as you 
can.  Hold.  Count 

to 30.


